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90 Indigenous students
High number of immigrants
132 Teaching staft

81 Non feaching staffs (EA’s, Champlain,
Psychologists, Nurses, Admin)

85% attendance rate
Low sOCIO economic




Student wellbeing policy

Students Services

Teacher Research
Telethon Institute - Beyond Bullying
Student research

Telethon Institute - Beyond Bullying
Year 7-9 capacity to prevent bullying

Middle Years Development Instrument
Year 7 Wellbeing
TELETHON

After School Programs
LIDS

Breakfast - 2 mornings per week
Beyond Bullying

Positive Change for All
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Ocean Reef SHS 2010 -2013

Pilot — Relafe Program Development

Bufler College 2014 - Present
Relafe Program Development
SRE Symposium 2015
GDHR Evaluation 2016
Friendly Schools Plus Telethon Institute Research
Netball Program



No time allocated 2014-2016
Doftt time, after school, before school
Create programs and student workbooks

Buy and create resources T

Agency bookings Cortfcet of g

Gemma Triscari
pavticipated tn & hours of PD for
SRHWA'S

R+e+l+a+T E

(Relationships and Teacher Education)
program
May-june, 2015

lationships and Sexuality Education (CSRE)
elaTE program




2 X1 hour sessions per week
| Semester

Semester 1 —=Yr8 & 10
Semester2 -Yr7 &9

12 classes per year group

10 different tfeachers delivering Health
per year group



2017 Health Program

Year 7 Year 8
Friendly Schools Plus Friendly Schools Plus
Self Esteem & Body Image Resilience
Hygiene Relate 8

Sexual Health - Puberty

Drugs - Alcohol & Cannabis

Nutrition

Year 9

Year 10

Friendly Schools Plus

Keys for Life

Relate 9

Teen Mental Health First Aid

Drugs & Relationships

Relate 10

First Aid

Relationships and Sexual Health




Friendly Schools Plus Yr/-9

Buftterfly Foundation — Free fo be Yr /7
GDHR Yr7 & 10

Dental Health WA Yr /

Reach Out - Yr 8

Challenges & Choices SDERA

Relafe Yr 8-10

SDERA —K4L Yr 10

The Gathering — City of Melville Yr 9-10

Teen Mental Health First Aid — Education
Department School Psychologists
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Recognise issues surrounding our
sfudents

Utilise staff who are interested

A lot of teacher discussion, formal and
iInformal

What Professional Learning we have
been fo/offered

Who do you knowe What can you gete




Dr Donna Barwood #Inspo

_The basis of the health education lesson U |

CONNECTIONQ 3 essential elements

3_1\1 to successful

LEARNING&) ].IFE Health Education

« WHAT = content knowledge

« WHY =isthe content—_
knowledge important to m§’7

e HOW =canthis
knowledge support and
strengthen my health?




Year-9 Syllabus®

Betp: M 10outiine scs s wa.edu.auhomaelip-10-curricuumicurriculurm -browser/ health-and-physical-education
Year-Level-Descriptionn

In-Year 8, the content provides for-students 4o-broaden their knowledge-of the-factors <hat-
shape <heir personal identity-and -the health and-wellbeing of others.-They further-develop-
their -ability-to-make informed decisions, taking -info-consideration-the influence of-external -
factors -on their-behaviour -and-their capacity 410 achieve a-healthy-lifestyle. They continue <o-
develop-knowledge, -skills and understandings-in-relation to respectful relationships. -‘With -a-
foous on relationship-skills hat promote positive-interactions, and-manage -conflict. ©

Students focus-on-elements of speed-and -accuracy-in-different-movement environments, -
while continuing 4o -develop the-efficiency of-specialised movement-skills. - They explore ways -
to-evaluate-their-own and others’ performances through -analysis of -skills and-mavement-
patiemns-using-basic-biomechanical concepts.- They transfor -previous knowledge of-outicomes-
in movement situations 4o-inform -and-refine-skills, -strategies-and tactics to maximise success.
Opporiunities-are-provided for-students 4o-refine-and -consolidate -skills and-strategies-for-
offective -leadership and-teamwork, and consistently-apply-ethical -behaviour-across-a-range-of -
movement-contexis.

The Health-and -Physical -Education curriculum -provides -opportunities for-students <o-dexslog. -
enhance-and -exhibit-attitudes and-values that promote -a-healthy-lifestyle. m

|

Personal, social-and -community-healthY
BEING-HEALTHY,SAFE-AND-ACTIVE"

Factors that shape identities-and-adolescent health-behaviours, such-as the-impact-of:n
«oultural -beliefs-and -practicesn
«familyn
«socictal-normsn

«stercotypes-and expeciations
«the-media®n
«bodyimage "
{ACPPS088)n
«Lteracy®
= Critical-and-creative thinking
« Porsonal-and-sooal capabilty ™
= Ethicalunderstanding 0
= IMercuRuralunderstanding N
n
Skills to deal with-challenging or unsafe -situations:n
«refusal-skillsn
=initiating contingency-plans
=axpressing thoughts, opinions, -beliefsn
=acting -assertivelyn
{ACPPS080)n
«Ltoracy®
« Critical-and-creative thinking 0
« Porsonal-and-socal capabiley®
= Ethicalunderstanding M
n
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Year 9 Syllabus ¢

School Curriculum
and Standards
Authority

In-Year 8, the content provides for students to broaden their knowledge of the factors-that shape their-personal identity -and the -health-and wellbeing -of others. They -
further-develop their-ability to-make informed decisions, -taking-into-consideration the influence-of external factors-on-their behaviour-and their-capacity 1o-achieve a-
healthy lifestyle.- They-continue- 1o -develop knowledge, -skills-and -understandings in-relation to-respectiul relationships. With-a focus-on-relationship skills that promote -
positive interactions, -and-manage -conflict. The Health-and-Physical Education curriculum -provides-opportunities-for-students-to develop,-enhance -and exhibit attitudes-

andvalues that-promote a-healthy lifestyle.m

Personal, social and-community-health™

| BEING HEALTHY, SAFEAND ACTIVEXR

COMMUNICATINGAND INTERACTING FOR HEALTH -

AND WELL-BEINGH

CONTRIBUTING TO HEALTHY AND-ACTIVE:
COMMUNITIES?

Factors that-shape-identities-and -adolescent health:
behaviours, -such as-the impact-of:m
# cultural -beliefs-and practices ™
«~# familym
«~~# societal norms ™
- ~# stereotypes and-expectations M
«~# the'media™
* body-image™
(ACPPSOM)n
Skills 4o-deal with challenging -or-unsafe situations:™m
«~# refusal-skils™m
~~# initiating contingency-plans M
~~# exprossing thoughts, opinions, -belefsm
-~# acting-assertivelym
{ACPPS080)™

arange-of environments, such-as:M
«~# the-use of complementary health practices-to-
support-and promote gocd -healthm
- ~# responding 40-emergency-situations M
-~# identifying -and managing risky -situationsm
-~# safe blocd -practices ™
{ACPPS081)m

to-make-healthy-and -safe choices relating 40: M
«~# gexuality
-~ aloohol and-other-drug use™
«~~# risk taking™

{ACPPS082)m

Actions-and strategies-to -enhance -health -and wellbeing in-

Impact of-external influences -on the-ability of adolescents-

Characteristios of respectful relationships: M
-~ respecting the rights and responsibilities -of -
individuals in the relationship™
«~# respect for-personal-differences and-opinions M
-~# empathym
{ACPPS083)M
m
Strategies-for - managing emotional-responses-and-
resolving-conflict-in-a famiy, sccial-or-online-environment-
{ACPPS084)m
m

Skills to0-determine -approgriateness and-reliability -of online -

heakh-information-(ACPPS085)m

The implications of-attitudes-and -behaviours-on -individuals-
and-the community, such-as:m

«~# prejudice™

-~# marginalisationm

~~# homophobia™

-~ discrimination™
{ACPPS088)m




School Curriculum

and Standards

Authority

JUDGING STANDARDS IN YEAR 9@
HEALTH AND PHYSICAL EDUCATION: HEALTH EDUCATION:

YEARS HEALTH EDUCATION ACHIEVEMENT STANDARD *

AtStandasd, students sdentily and apply relevant <ritera 1o determine relabilty of oaline dealth information aad whether itis suitable 4or use ¥ 9 particolar context. Students evaloate-a range of characteristics of respectiul relationshigs, -

suchas showing respectfor self anc others, and personal differences and vpinions. They describe-and apply appropriate skils and strategies 10 resolve and manage conllict withis different environments.=

YEARS HEALTH EDUCATION ASSESSMENT POINTERS =

Belag healthy, safe and active8

e — ing for
health and wellbeingB

Contributing to healthy and active
communitiesS

AR

Excelient achievementB

Provides @ detailed explanation of -
appropriate skillsneeded by
individuals 20 Seal with @ range of -
challesging or unsalesituations.=

wiing @ Tange of -
ns-and steategies:
Sealthand welleing:
efindividuals-and groups inthe -
community.=

Destribes vssential characteristics of -
a respectful relationship witha -
comprehensive justification for

each. =

Provides @ cemprehensive ane -
logical descrigtion of effective -
strategies10 resclve conflict, with:
appropriate examples.s

dentdies relevant crtesiaand-
justifies ther suitability for -
cetermining the relabilty of online
Realth isformation. =

Provides @ detailedexplanation of -
hew personalattitucesand -
Behaviours can have implications en-
individuati-and differest groups in-
the community,and provides:
relevant examples.

2015/78755v3 -{POF-2015/104757)-Publshec:-18 December, 20156x

8

High achievemenB

Deseribes appropriate shilsneeded-
By-ncividuals 10 deal witha range-of-
challesging or unsalesituations.=

Explains, usinga range of example:
actionsand strategies which:
promote dealth and welbeing of
individuals-and groups iathe -
community.=

dentifies and explaing relevant
characteristics of avespectiul-
relationship.

Provides @ description of -
appropriate strategies €0 sesolve -
conflict, withrelevast examples.=

dentdies relevant crtesiaand-
explaing th uitabiley fee -
cetermining the relabilty of online-
Bealth isformation. =

Explains dow personalattitodes and -
Behaviours can have implcations on-
individuals-and groups inthe -
community, uiing relevast -
examples.s

Asstisment poistersvaldate teachers’ professional judgement when reporting against afve-pointscale. The -

peinters: M

® - Pare vramples-of evidencein relation 1o theachievement standard M

®=®sheuld bevsed with the ensotated stodent worksamples™

o -®exemplify what stadents may demonstrate rather thas @ checkist ofeverything they ™

Aauidde R

@
Satisfactory achievememi
Lsts appropriate skils needed by

individuals 20 Seal with thallesging-
or unsafesituations.s

Provides examphes of acticnsand -

strategies-which presote health-and -

welbeing of individuabiand groups -
inthe commuaty. =

identdfies relevant chasactersistics of -
a respectful relationship and -
includes suitable descriptions.

Provides sgpropriatestrategies 10
resolve conflict, with some-detal. =

dentifies some relevantcriterizand -

provides simple eaplasationsto-
supperttheir suitabilny fee
cetermining the relabilny of unline-
Realth isformation. =

Destribes how personal attitudes -
and behaviours an have-
implications on sndividuals and -
RICuZsin the Communily, using-
appropriate examples.s

o
Limited achievement8
Lsts some skils needed by-

individuals 20 Seal with challesging-
of unsafesituations.s

Provides anwxampleof an acton or-

strategy which premotes health-and -

welbeing of individuabiand groups -
in the commeu s

identifies asu table characteristice! -

a vespectful relationship

Provides simple strategies €0
conflict, withminimalcetad

dentdies few relevant tritera and-
provides minisal detailin an-
attempr1o support their suitability:
for determiniag the relability of -
enlinedealthinformation. =

Frovides anexampleof ow -
personal attitudes and behaviours:
AN IMpacton others. =

These
pointers
are just

that
e "pointers”.
A typical
YA HBY
ok
response



What do we already havee
Do we need to change ite
How/why?¢

s it still relevant fo our sfudentse

Do we need to add anythinge

Does this mean we need fo adapt programs
we already havee¢

Create something newe
How does the unit link to the Syllabuse



Butler College
Year 9 Health Education

RelaTE 9
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Session

Content

Resources

Australian Curriculum
Reference

Introduction

To provide students with an
opportunity to explore and
discuss factors that make for a
safe and supportive learning
environment

RelaTe 9
 Session 1
X Part1:
x Safe and supportive learning
environment
x Group Agreement
X Part2:
x Know/Want to Know/Learnt

Characteristics of respectful relationships:

- respecting the rights and
responsibilities of individuals in the
relationship
respect for personal differences
and opinions
empalhy (ACPPS093)

Gender not sex

Understand the difference
between ‘sex’

and ‘gender’ and to recognise
gender stereotypes

RelaTe 9

 Session 2
X Worksheet — Gender not Sex
X Activity — Discussion
= Worksheet — Processing Questions
X Videos
X Activity - What the Judge meant
X Activity — Judge meant questions

Factors that shape identities and adolescent
health behaviours, such as the impact of:

- cultural beliefs and practices

- family

- societal norms

- stereotypes and expectations

- the media (ACPPS089)

The implications of attitudes and behaviours
on individuals and the community, such as:
- prejudice
- marginalisation
homophobia
discrimination (ACPPS098)

Respect - What's 0.K and
what’s not 0.K

¢ To identify examples of
respectful and disrespectful
relationships

RelaTe 9
* Session 3
X Activity — What's ok and not ok?
X Video - Tagged
= Worksheet — Processing Questions
X Activity - Part 2 What's ok and not
ok?

Characteristics of respectful relationships:

- respecting the rights and
responsibilities of individuals in the
relationship
respect for personal differences
and opinions
empathy (ACPPS093)

What's the story?

Identify a framework for
considering the safety and
respect of people in a situation

RelaTe 9
* Session 4
X Fact sheet — Framework for safe and
respectful situations
X Activity — Relationship placemat
= Worksheet — Processing Questions

Skills to deal with challenging or unsafe
situations:
- refusal skills
- initiating contingency plans
- expressing thoughts, opinions,
beliefs
- acting assertively (ACPPS090)
Actions and strategies to enhance health and
wellbeing in a range of environments, such as:
- identifying and managing risky
situations (ACPPS091)

Impact of external influences on the ability of
adolescents to make healthy and safe choices
relating to:

- sexuality

- alcohol and other drug use

- risk taking (ACPPS092)

Characteristics of respectful relationships:

- respecting the rights and
responsibilities of individuals in the
relationship
respect for personal differences
and opinions

- empathy (ACPPS093)

Strategies for managing emotional responses
and resolving conflict in a family, social or
online environment (ACPPS094)




Year 10 Syllabus

hup:llk10oulllm.u:n.wa.odumw»-io-cuuicul feurri

Year Level Description

In Year 10, the content provides students with the Opportunity to begin to focus on issues that
affect the wider community. They study external influences on health decisions and evaluate
their impact on personal identity and the health of the broader community. Students continue
to develop and refine communication techniques to enhance interactions with others, and
apply analytical skills to scrutinise health messages in a range of contexts.

The Health and Physical Education curriculum provides opportunities for students to develop,
enhance and exhibit attitudes and values that promote a healthy lifestyle.

Personal, social and community health
BEING HEALTHY, SAFE AND ACTIVE

The impact of societal and cultural influences on personal identity and health behaviour, such
as:

how diversity and gender are represented in the media

differing cultural beliefs and practices surrounding transition to adulthood

( )

Literacy i/ < T

Critical and creative thinking

Personal and social capability

Intercultural understanding

Skills and strategies to manage situations where risk is encouraged by others (ACPPS091)
Literacy .

Critical and creative thinking K St \ 4 L 4 7
Personal and social capability

—

Analysis of images and messages in the media related to:
alcohol and other drugs

body image ~, . AC
fast food PARS )~
road safety

relationships

(ACPPS092)

Literacy

Critical and creative thinking

Personal and social capability

Ethical understanding

External influences on sexuality and sexual health behaviours, including the impact decisions
and actions have on their own and others' health and wellbeing (ACPPS092)

Literacy ‘

Critical and creative thinking <M

Personal and social capability ~

Ethical understanding

COMMUNICATING AND INTERACTING FOR HEALTH AND WELL BEING

Skills and strategies to promote respectful relauonshnps. such as:
appropriate emotional responses in a variety of situations

taking action if a relationship is not resmtful 4
appropriate bystander behaviour in physical and online interactions
(ACPPS093) s » :
Literacy () C 4\ \ }
Critical and creative thinking o'

Personal and social capability

Ethical understanding

Intercultural understanding

A

Effects of emotional responses on relationships, guch as:
extreme emotions impacting on situations or relationships
the consequences of not recognising emotions of others
(ACPPS094)

Literacy

Critical and creative thinking

Personal and social capability

Ethical understanding

Critical health literacy skills and strategies:

evaluating health services in the community .
examining policies and processes for ensuring safer behaviours
(ACPPS095)

Literacy

Critical and creative thinking

Personal and social capability




NG Butler College

\g 0. Year 10 Health Education 2016
0 Mental Health

o Teen Mental Health First Aid Student leties:
* IMHFA pilot evaluation of study . /
Video - Headspace: Mental Health and you
Introduction . \
o Teen Mental Health FirstAlg | * Actvity - What is mental health
o Whatls | Health o Fact Sheet - What is mental health?

Mental Health o Mental health Problems in Young People
o Session 10f IMHFA | o Appropriate help
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| Stateqges for managing emotions! responses and.
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Sikils 1o

| skt 1o doserning
Pesh ormaton (ACPPS0RE) Y o onkoe

The iempiications of atitudes and boehaviours on indviduals
and o community, such as:
- prejudico
marginalisation
homophobia
= discrimination
(ACPPS008)




School Curriculum
and Standards
Authority

Year 9 Syllabus WESTERN ALSTRALA

In Year 9, the content provides for students to broaden their knowledge of the factors that shape their personal identity and the health and wellbeing of others.
They further develop their ability to make informed decisions, taking into consideration the influence of external factors on their behaviour and their capacity to
achieve a healthy lifestyle. They continue to develop knowledge, skills and understandings in relation to respectful relationships. With a focus on relationship
skills that promote positive interactions, and manage conflict. The Health and Physical Education curriculum provides opportunities for students to develop,
enhance and exhibit attitudes and values that promote a healthy lifestyle.

Personal, social and community health

BEING HEALTHY, SAFE AND ACTIVE

Factors that shape identities
and adolescent health
behaviours, such as the
impact of:

cultural beliefs and practices
family

societal norms

stereotypes and
expectations

the media

body image

(ACPPS089)

Skills to deal with
challenging or unsafe
situations:

refusal skills

initiating contingency plans
expressing thoughts,
opinions, beliefs

acting assertively
(ACPPS090)

Actions and strategies to
enhance health and
wellbeing in a range of




Brought “The Gathering” by City of
Melville in after Relate 9

It was in our Yr 10 Program in 2017

Links to relationships, sex and drugs and
possible real life scenarios

Follow with First Aid activities



Resources



Butler College

Year 10 Health Education 2017
Relationships and Sexual Health

BUTLER

COLLEGE

Ready vs. Not Ready

¢ What is sex?

¢ Planning and managing choices

* Physical, social and emotional benefits and
consequences of sexual activity

Who or what will you pick up at the party?

* Benefits, risks and potential consequences of
sexual relationships

 Investigation of Sexually Transmitted Infections
and Blood-Borne Viruses

Who or what will you pick up at the party?
* Investigation of Sexually Transmitted Infections
and Blood-Borne Viruses

Who or what will you pick up at the party?
* Investigation of Sexually Transmitted Infections
and Blood-Borne Viruses

Contraception
* Types of contraception
« Effectiveness

Contraception
* Types of contraception
* Effectiveness

Sexual Risk Taking
* Impact of drugs in sexual behavior and its
consequences

Sexual Risk Taking
* Impact of drugs in sexual behavior and its
consequences

Sexual Consent and the Law
* Consent and the law

GDHR
* Ready vs. Not Ready Year 9
X Activity — Sex or Not Sex
X Activity — Y Chart: Prepared for sex
X Activity — Y Chart: Not prepared for sex

GDHR
* Who or what will you pick up at the party? Year 10
X Activity — Quiz: Who or what will you pick up at
the party?
X Activity — Graffiti: What do you know? (not in
workbook)
Assessment — Investigation STI’s (not in workbook)

GDHR
* Who or what will you pick up at the party? Year 10
Assessment — Investigation STI’s (not in workbook)

GDHR
* Who or what will you pick up at the party? Year 10
Assessment — Investigation STI’s (not in workbook)

PASH
X Worksheet — Co

PASH
X Worksheet — Contraception Table

The Gathering
e Activity 1 and Activity 5
X Worksheet — Drug Triangle
X Activity — Acceptable Behaviour
X Video — The Gathering: view chapter by chapter
X Worksheet — Addressing the risks of drugs
X Activity - DMM: What choices did they have?
The Gathering
*  Activity 1 and Activity 5
X Worksheet — Drug Triangle
Activity — Acceptable Behaviour
Video — The Gathering: view chapter by chapter
Worksheet — Addressing the risks of drugs
Activity — DMM: What choices did they have?

X
X
X
X

GDHR
* Sexual Consent and the Law Year 9

X Worksheet — Sexual consent and the law
X Fact Sheet — Common myths or excuses
X Fact Sheet: Sexual activity and the law

X Worksheet — Sexual consent and the law

X Video — Tea consent clean

X Activity — Consent scenarios




Year 10 Health

Lesson 9

GDHR - Sexual Consent and the
Law Year 9 Level



GDHR - Lesson 9
Sexual Consent and the Law Year 9

Students analyse sexual consent and the law through practical scenarios and further develop an
understanding of sexual diversity.

Sexual behaviour and the law.

¢ Adolescence is a period of dramatic physical, social and emotional change involving many
new feelings and experiences.

e Sexual feelings are a normal part of adolescent change and need to be managed
appropriately.
e Sexual activity has physical, social, emotional and legal implications.

¢ Individuals are responsible for the decisions and choices they make regarding their sexual
behaviour.

e People have different attitudes, values and beliefs towards sex and sexuality.

1. Teaching Resource: Consent scenarios [one per group]

e Begin this lesson with a reminder for students to look after themselves and their friends. If
students feel uncomfortable about the subject matter, they are welcome to take a break for
a drink or bathroom visit. Ensure ground rules are established before beginning this activity.

e The purpose of teaching protective behaviours is to increase the safety and wellbeing of
everyone in the community. The skills and strategies can be used by students to predict,
assess and act appropriately in potential child abuse and family violence situations. Refer to
the Protective behaviours education Guide for further information.

o Self-esteem and confidence of some students may be an issue during this activity. Be
reassuring and support students as they develop the ability to practise assertive “no”
statements. This will help students with their resilience and emotional wellbeing
development. See the Guide: Resilience and life skills for more information.

e |tis possible that a student has been involved in a traumatic experience relating to sexual
abuse. Teachers should know and understand the protective interrupting technique and
what, why, when and how it is needed and used before facilitating this activity. It is
important that teachers are familiar with the Guides: Dealing with disclosures and Sex and
the law and have a risk management strategy in place.

o Technology: Where possible, teachers are encouraged to provide students with access to
electronic rather than paper copies of teaching resources. The use of mobile and/or tablet
devices, interactive white boards and other software and applications that may be suitable
for the purpose of the activity should also be considered.



GDHR - Lesson 9
Sexual Consent and the Law Year ¢

Sexual Consent and the Law

Students develop an understanding of the definition of sexual consent and the importance of

making informed decisions. 1. Whatidoes consent'mean

1. Discuss with students what the difference between ‘unwritten rules’, ‘expectations’ and
‘laws’ about teenage sexual relationships. For example, ‘unwritten rules’ might include not
getting on with a friend’s girl/boyfriend; an ‘expectation’ could be that boys are the ones to
initiate sex; ‘law’ is having sex with someone under 16 years of age is a crime.

2. Ask the students the following focus questions:

o What does ‘consent’ mean?

What is consensual sex? (Consensual sex is when both parties are of legal age,
agree to engage in sexual intercourse by choice, and have the freedom and capacity to make
that choice)

o What do you think the legal age of consent in WA is?/(In WA'if you are 13-16 years
old it is illegal for someone to have sex with you, except in very limited circumstances. Once . . .
you turn 16 another person who has also turned 16 can have sex with you if you both agree to 3. What do you think the legal age of consent in WA is?
it. Having sex with someone under 13 years of age is a crime)

o Do you know any other laws about consent and sex with people under 18 years?
(For example: It is a crime to have a sexual relationship with someone under 18 years where
there is a relationship of authority; for example, a teacher with a student or an employer with an
employee. See the background notes on Sex and the law for further laws)

o Do these laws surprise you? Why/why not?

o Why are there laws around the age of consent in WA?

o How do the laws about consensual sex differ from the unwritten rules or
expectations?

o Do the unwritten rules and expectations around teenage sexual relationships vary
with age, e.g. would your parents have different ideas about these rules or expectations?

. Do these unwritten rules and expectations vary depending on where you are, e.g. at
school, at a school dance, at a friend’s place, at the park?

. Do the laws about consensual sex vary with where you are? .
A Who do the laws about consensual sex benefit? 5. Why are there laws around the age of consent in WA?

2. What is consensual sex?

4. Do you know any other laws about consent and sex with people under 18
years?

o Where do these unwritten rules and expectations around teenage sexual
relationships come from?
3. Stress that regardless of age, if someone has not given consent to sexual activity and it has
taken place, it is a crime.

4. Clarify students understanding around consent if necessary.

« Remind them that consent is about personal choice, making a personal decision and Regardless of age, if someone has not given consent to

having the ability and the right to say either ‘yes' or ‘no' and having their decision or sexual activity and it has taken p/ace it is a crime.
choice respected. -




It Is OK to say no!

Forcing someone to take part in unwanted sexual

activity is called sexual assault.

If you think you have experienced sexual assault
you can talk to someone .. teacher, community
nurse, police officer, doctor. or the Sexual Assault

Resource Centre.

Remember

Sexual activity between adults is OK if they:

B Agree together for it to happen

B Understand what they are agreeing to

B Have made a choice without pressure
or force

® Are not drunk or drugged at the time

The law in Western Australia protects
people in physical and intimate
relationships.

For sexual activity to be legal in Western Australia,

both partners must consent. This means they must
both agree without being pressured, forced, drunk
or drugged.

They must also know what they are agreeing to.

The law applies to any type of sex that involves
inserting a body part or object into another person
including their mouth, vagina or anus.

In Western Australia you have the right to:

& Kiss, hold hands or embrace in public
Have same-sex relationships

Choose whether you want to be involved in
sexual activity and take your time deciding

Say ‘yes'to some sexual activities with your
partner and say 'no’ to other sexual activities
with your partner

Change your mind about sexual activity at any
time

Ask that condoms are used during sexual
activity

Access confidential medical advice, treatment or

contraception regardless of your age

Have safer sex (with condoms) if you live
with HIV

For more information contact:

Sexual Health Helpline
Metropolitan callers 08 9227 6178
Country callers 1800 198 205
sexhelp@srhwa.com.au

Sexual Assault Resource Centre
Business (office hours) 9340 1820
Crisis Line (24 hours) 9340 1828
Freecall 1800 199 888

Youth Legal Service Inc.
Metropolitan callers 9202 1688
Country callers 1800 199 006
www.youthlegalserviceinc.com.au

Your local Health Centre, doctor
or your local contact

Your local contact is:

Visit sthwa.com.au forlinks to other translated health
information. This brochure s available in various other
languages including English.

sthwa.com.au

£ Sexual &Reproductive Health
Weit

srhwa acknowledges the traditional cwners of country
throughout Australia and their continuing connection
toland and community. In particularwe acknowledge
the Whaduk people of the Noongar Natian who are the
traditional owners of the land on which we are based

In Western Australia it is against the law to:

Have sex if you are under 16
Have sex with someone who is under 16

Have sex with someone under 18 who is under
your care, supervision or authority e.g. teacher,
doctor, coach, scoutmaster etc.

Have sex or touch someone in a sexual way
who hasn't given consent

Have sex with your child, brother or sister
including step-children and half-brothers and
half-sisters

Force, trick or pressure someone into sexual
activity

Threaten someone verbally or physically into
taking part in sexual activity

Take advantage of someone who is drunk or
drugged

Continue to engage in sexual activities with
someone who has changed their mind

Send, receive or forward sexual images via
mobile phone of someone under 16

Intentionally transmit HIV

Common Myths or Excuses

Itis against the law to force someone into taking
part in sexual activity even if:

The person is behaving or dressed in a sexy
way

The person is flirting with you

You are married or in a relationship with the
person

The person has previously had sex with you or
someone else

Either person is drunk or drugged at the time

srhwa.com.au



GDHR - Lesson ¢
Sexual Consent and the Law Year 9

Students apply their knowledge of sexual consent to scenarios.
1. Provide each small group with a copy of the Teaching Resource: Consent scenarios.

2. Ask students to read the scenario they have been given, identify the key points, discuss
whether the situation is consenting or not and identify a reason for their answers.

Consent Scenario 1

Jack and Jess have been going out for a couple of months now. Jack tells Jess he will dump her if she
does not have sex with him tonight. He is sick of waiting. Jess is afraid of losing him and agrees to have
sex with him.

1. Is this consent?

i 2. How do you think Jess feels?

3. Do you think that coercion like this indicates a mutually respectful relationship?
4

. How can a person who feels pressured manage this situation?

Consent Scenario Teacher Notes

Scenario no.1:

1. Is this consent? — No. Even though Jess has said yes, she has been pressured into it.

2. How do you think Jess feels? E.g. sad, angry, violated, upset, etc.

3. Do you think that coercion like this indicates a mutually respectful relationship? No. Power does NOT
equate to respect, trust, happiness, fairness, etc.

4. How can a person who feels pressured manage this situation? Make an excuse, tell the truth, walk

away, etc.

Consent Scenario 1

Jack and Jess have been going out for a couple of months now. Jack tells Jess
he will dump her if she does not have sex with him tonight. He is sick of waiting.
Jess is afraid of losing him and agrees to have sex with him.

1. Is this consent?

2. How do you think Jess feels?

3. Do you think that coercion like this indicates a mutually respectful
relationship?

4. How can a person who feels pressured manage this situation?




Creating Assessments
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« Needed to create an
assessment for Relate 10

« Opportunity from WA Health for
students to to to write a “blog”
on Get the Facts website

(something catchy which

summarises your topic)

« Questions
 How to assist with an
already time poor program

(Grab your reader’s attention with something really funny or interesting. Explain the purpose of the 2 HOW COn | SCOffOld Thisg

blog post) « Students wont be inferested
in writing about anythinge?
Or will theye?¢

« How could | integrate
bothe?

Introduction — 100 words




NELATE GETIiw?'m

RESPECTFUL RELATIONSHIPS EDUCATION a;‘.;‘;:; ﬁ ! Qegnrmentof N

-9

*Yr 10 Assessment”®
bl

You-are replying-to-a-question-onthe-blog-page on the WA Health-website "Get-the-Facts".-Reply-to:

one-of the-questions-below.-Fill-in-the-Blog- Template.-Includein-your-reply-an-understanding-of-

emotions-from-people-involved in-the-scenario-and-how-that would -affect  their-relationships.-You-need-

to-suggest-a-range-of-skills-and-strategies to-manage the situation.- This is-an-open-book-assessment:

and-you-have-access-to-your-Relate-Heaith-Workbook. T

Some: responses-will-be forwarded with-student permission-to-WA:-Health for-possible-inclusion-on-the:

Get the-Facts Website. T

T

Scenario 17

Hi-my-name-is-Jess-and-|-have -been going-out-with-Jack for-a-couple-of months -now.-Jack-has-said-

that-he will dump-me-if-|-don't have -sex-with-him-soon. He is-sick-of waiting. I'm-really-afraid-of losing-

him-and-last night |- agreed to-have sex-with-him. T

L]

Scenario 47

Hi-my-name-is-Brodie -and:|-met this-girl,-Maya-at-the school-disco. We were-having fun-telling-jokes-

and talklng -about-movies we-both-had -seen recently.- Maya.reached over.and.kissed-me,- l.really:

-Maya-then-started-to-touch-me, which|-liked, then | started to feel a little- uncomfortable-and-

.unsure I told-her-|-didn't want-to-go-any-further-right-now-and-she ignored-me-and-continued-to- touch-
me. "

QUARTERS s st

BLOG TEMPLATE™

D

Blog topic ™

{Clrcle -the-topic/s-your Respectful- Relatlonshlpsﬂ
scenario-links-to)= T

Consent™
T

SexT

Biog Title © H
(cosesmogragr | ]

Page Break




Assessment Feedback B

®



Question 2. Explain how these emotional responses would affect the relationship between. |~
the characters and provide examples of them|™ B

Question 4. Provide a range of skills and strategies these characters could use to reduce| |*
the situation arising.™ -

Feedback from Dino Manalis Principal Consultant
Schools Curriculum and Standard DET



Read | of the sfudent assessments
Yr 10 Judging standards sheet

Looking af the Yr 10 judging standards
what grade are they working towardse
A

B
C
D



Marking Key Feedback B

®



|
Your-grades-need-to-be reflective of the following -grade descriptions-(not-based-on-the - mark).-
Each-question-has been-matched with these-descriptors.[
|

Being healthy,
safe and activel]

Communicating:

and interacting:

for-health-and-
wellbeing*

AY
Excellent
achlevementl

Provides2 detalled-
explanationofa-

range-of appropriate -

skilsand strategles-
for how to manage-

sktuations-where risk -

s-encouraged-by -
others.*

Explains how-

emotional responses:

may-affect-
relationshipsand -
pravides-relevant-
examples.”

BY

High achievement?

Explains @ range of -

2ppropriate-skilis-and-
strateglesforhow to-

manage situations-
where risk-is-
encouraged-by-
others.*

Explains how-

emotional responses:

may-affect-
relationships.*

cy
Satisfactory
achlevementf

Outlines-skills-and-

strateglesforhow to-

manage situations:
where risk-ls -
encouraged-by:
others.*

identifies how-

emotional responses:

may-affect-
relationships.*

Dy

00
Umited achlevements

Lists someskils-or-

strateglesforhow to-

manage situations:
where risk-ls -
encouraged-by:
others.*

Recalls-an emotional:
response which-may -

affect relationships.*

Dino Manalis 17/8/2017 1.2

EY
Very low
achievementd

Does not meetthe -
requirementsofa O-
grade.®

Does not meetthe -
requirementsofa O-
grade.*

Feedback from Dino Manalis Principal Consultant
Schools Curriculum and Standard DET




Marking Key*

Question 1: Describe the emotional responses-of all- ' Divo Manals 1178872017
clmchts-ln-ﬁn-mﬂo-md-reasons-why-ﬂwy-may-feol-
that-way. (6-Marks)'’

................................................................................................. I Dino Manalis 17/8/2017 1 3
......................... T z < LLTTTITIT L m

B
muﬂon-z:-Exphh-how-ﬂ\ese-omoﬂmal-mponm-would-

aﬂoct-ﬂ\eso-d\amcbls-ldaﬂonshbs-and-pmvide-examples-l
of them. (6-Marks) -

R Dino Manalis 17/8/2017 1:30 PM [x)

)

R Dino Manalis 17/8/2017 1:31 PM [x)

o

B Dino Manalis 17/8/2017 1.34P @O

*— Explains-how the -emotional responses-to-the-situation- i @ T

may-affect relationships-and provides-examples @
*—Explains-how the emotional responses to-the situation- -

may-affect relationships- 7 | e
*—|dentifies-how-the emotional responses-to-the situation- H @

may-affect relationshipsj~ o

Feedback from Dino Manalis Principal Consultant
Schools Curriculum and Standard DET




Question 3:-Provide a range-of skills-and strategies these:
Mwﬂ-m-b-m-hm-m-mhﬂ

& *—Detailed-explanation:of a-range-of -appropriate-skills -and 47
strategies-to-manage situation ¥ |
*—Explains-a-range-of appropriate skills-and-strategies-to- 39
manage situation T T
| b |
«—+Putlines skills-and strategies to-manage situation 7 2.;7
9
-+ Lists-some skills or-strategies-to-manage situations | 14
where-risk is-encouraged by-othersj"
= Question 4: Provide a range of skills-and strategies these: =
characters-could-use to reduce the situation-arising. 7
(4-Marks)- ~
o «—Detailed explanation-of a range of appropriate skills-and- 47
strategies-to-manage situation ¥ |
*—Explains-a-range-of appropriate skills-and-strategies-to- 39
manage - situations-situation ¥ :TT
«—»Outlines skills-and strategies to-manage situation ¥ 2%
| S
-+ Lists some skills-or-strategies to- manage -situations- 14
where risk is-encouraged by -others=
Total 1204

What-happened-to-Question-5?%

|

Dino Manals 17/8/2017 1

Dino Manalis 17/8/20

Dino Manalis 17/8/2017

Feedback from Dino Manalis Principal Consulfant

Schools Curriculum and Standard DET




Moderation — Marking Key

®



Question 1: Describe the emotional responses of all
characters in the scenario and reasons why they may feel
that . (6 Marks

.
.

Explains how the emotional responses to the situation
may affect relationships and provides examples
Explains how the emotional responses to the situation
may affect relationships

Identifies how the emotional responses to the situation

Question 3: Provide a range of skills and strategies these
characters could use to manage the situation they are in.
4 Marks
Detailed explanation of a range of appropriate skills and
strategies to manage situation
Explains a range of appropriate skills and strategies to
manage situations situation

Outlines skills and strategies to manage situation

Lists some skills or strategies to manage situations
: others

Question 4: Provide a range of skills and strategies these
characters could use to reduce the situation arising.
4 Marks

Detailed explanation of a range of appropriate skills and
strategies to manage situation

Explains a range of appropriate skills and strategies to
manage situations situation

Outlines skills and strategies to manage situation

Lists some skills or strategies to manage situations
where risk is encouraged by others

Total




characters in the scenario and reasons why they may feel
that way. (6 Marks

. Do
Question 2: Explain how these emotional responses would
affect these characters relationships and provide examples
of them. (6 Marks

Explains how the emotional responses to the situation
may affect relationships and provides examples

Identifies how the emotional responses to the situation
Question 3: Provide a range of skills and strategies these
characters could use to manage the situation they are in.

Detailed explanation of a range of appropriate skills and
strategies to manage situation

Explains a range of appropriate skills and strategies to
manage situations situation

Outlines skills and strategies to manage situation

Lists some skills or strategies to manage situations
where risk is encourage others
Question 4: Provide a range of skills and strategies these
characters could use to reduce the situation arising.
4 Marks
Detailed explanation of a range of appropriate skills and
strategies to manage situation
Explains a range of appropriate skills and strategies to
manage situations situation

Outlines skills and strategies to manage situation

Lists some skills or strategies to manage situations
where risk is encouraged by others




Aar Key K |
Question 1: Describe the emotional responses of all
that way. (6 Marks

Explains how the emotional responses to the situation
myaﬁedniaﬁoumbsmdpmvldesmmpb?

may affect relationships
Identifies how the emotional responses to the situation
= M elationships

Question 3: Provide a ran of skills and strategies these
characters could use to manage the situation they are in.
4 Marks

Detailed explanation of a range of appropriate skills and
strategies to manage situation

Explains a range of appropriate skills and strategies to
manage situations situation

Outlines skills and strategies to manage situation

Lists some skills or strategies to manage situations
ed by othe
Question 4: Provide a range of skills and strategies these
characters could use to reduce the situation arising.

Detailed explanation of a range of appropriate skills and
strategies to manage situation

Explains a range of appropriate skills and strategies to
manage situations situation

Outlines skills and strategies to manage situation

Lists some skills or strategies to manage situations
where risk is encourage others




Marks into Reporting fo Parents
Moderating affer assessments

End of Year

Rank students

Revise student assessments and work
samples

Make a “judgement” in regards fo the
Judging Standards

Use cut-offs to distinguish A-E



Planning
Continual process

Always changing and adapting fo your
Clientele

Assessment
Continual process
Always changing and adapting
Create a variety of assessments for success
I'm still learning



